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PREFACE

The Level II Teaching Module for Intellectual Disabilities, was produced as a result of the
2023 Curriculum Review process which was carried out by the Ministry of Education. This
curriculum review process was ignited by many factors and stake holders who demanded a

shift from the Outcome- Based Curriculum (OBC) to Competence- Based Curriculum (CBC).

The review was further necessitated by the need to provide an education system that would not
only provide knowledge to learners with Special Education Needs and Disabilities (LSEND),
but that which will provide knowledge, practical skills and competences which will enable the

LSEND to apply in real life situation even after leaving school.

The teaching module has been shaped in line with the Competence Based Education principles
which seeks to link education to real life experiences. This gives LSEND skills/competences
such as collaboration, critical thinking, creativity and innovation, problem solving, analytical

thinking, emotional intelligence, digital literacy and entrepreneurship.

Effective implementation of the Competence- Based Curriculum requires clarity of focus,
undivided dedication, commitment and setting higher level competences. It is my sincere hope
that this Competence- Based Curriculum: Activity for Daily Living (ADL), English language,
Zambian language, creative and technology studies, and mathematics and science learning
areas for learners with intellectual disabilities at level 2, will greatly at facilitating holistic

development of learner’s physical, mental, emotional, social, spiritual and moral abilities.

The suggested activities are designed to offer learner’s a hands-on experience through
manipulation of real objects, interaction with nature and learning through play. Thus, the
learners’ will develop knowledge, desirable lifelong skills, values and positive attitudes needed
for their personal and national development. It is hoped that the Module will make learning at

level more meaningful and enjoyable as it is highly activity oriented.

Kelvin Mambwe (PhD)
Permanent Secretary- Educational Services

MINISTRY OF EDUCATION
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INTRODUCTION

The Zambian Language Module for Learners with Intellectual Disability has been developed
to provide a holistic education that is designed to meet the needs of learners with Intellectual
Disability at level II. The Module aims at providing quality education that is associated with
the Competence-Based Curriculum and 21st Century Skills. It focuses on teaching the
knowledge, skills, values and positive attitudes that are designed at enabling children to live
and grow into productive and useful members of their communities and the Zambian society

at large.

This module has necessary topics for early learning stimulation and accomplishment of the
child's developmental milestones in line with the 2023 Zambian Language (Z/L) Syllabus. The
content/topics provided in this Module are aimed at facilitating holistic development of
learner’s physical, mental, emotional, social, spiritual and moral abilities. The suggested
activities are designed to offer learner’s a hands-on experience through manipulation of real
objects, interaction with nature and learning through play. Thus, the learners’ will develop
knowledge, desirable lifelong skills, values and positive attitudes needed for their personal and

national development.

To Educators for learners with Intellectual Disabilities at Level I1:

Use simplified language and visual aids (pictures, symbols, real objects).
o Provide hands-on activities that allow learners to physically engage with the task.

e Break down activities into small, manageable steps and provide consistent, clear

instructions, (task analysis).

o Incorporate peer support where learners can work in pairs or small groups, allowing

for social interaction and shared learning.
o Use repetition to reinforce learning and ensure comprehension.
e Offer positive reinforcement to build confidence and motivation.

Subject in the Teaching Module

The teaching module covers Zambian language as a learning area, each topic is divided

into sub-topics and has been dealt with under the following headings: -

[ix]
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2.1 Stories: Listening and Speaking

Introduction

Overview

This topic focuses on developing learners’ ability to listen to, understand, and tell stories. Learners
will explore elements of stories such as characters, setting, events, and sequence, and practice

retelling simple stories in their own words. Story skills help learners in real-life situations such as:

e Understanding spoken information

o Communicating experiences clearly

o Participating in conversations

e Giving reports and explanations

e Building confidence in speaking and listening

e Improving reading and writing skills

Stories also help learners express ideas, feelings, and experiences in an organized way.

@General Competence(s)

Communication

o Demonstrate good listening, speaking, and writing skills

o Express themselves clearly and effectively

ﬂ HOOk

“Have you ever told a story? “What is your favorite story you remember from childhood?”

Let 2 to 3 learners briefly share.

Story A series of events that are told in spoken or written form.

Key Terms / Words / Vocabulary

Character A person, animal, or figure in a story.

[2]



Setting The place and time where a story happens.
Event Something that happens in a story.

Beginning The first part of a story.

Middle The main part of the story.

Ending The last part of a story.

Listen To pay attention carefully to what someone is saying in order to understand.
Retell To tell a story again in your own words after hearing or reading it.

Sequence The correct order in which events happen in a story (first, next, then, finally).

Sub-Topic 2.1.1 Listening to Stories

Introduction

In this subtopic, learners will practice listening carefully to stories, understanding them, discussing them,
and retelling them in their own words.

I Specific Competences

Tell and listen to stories

X

Activity 1

Learning Activities

Listening to a story and answering questions.
Present
e Teacher asks learners what they know about stories.
o Explain that listening carefully helps us understand instructions, conversations, and

information at school, home, and church in daily life.

e Introduce a short story (e.g., Kalulu and the Tortoise).

3]



Practice

o Teacher reads the story slowly and clearly.
e Learners listen without interruption.

e Ask guided questions:

e Who were the main characters?
e Where did the story happen?

e What happened first?

e How did the story end?

Learners answer orally in pairs or small groups.

Produce

e Learners answer questions individually without help.

Content Tips

e A story has characters, setting, and events.
o Listening requires attention and concentration.

e Understanding spoken information helps in real-life communication.

Activity 2

Discussing a Story (character events, plots...)

Present

o Teacher explains that discussing a story helps improve speaking and thinking skills.

[4]



Practice

In groups, learners discuss:

e Who were the main characters?
e What happened first?
e How did the story end?

Teacher moves around giving feedback.

Produce

Each group to share the lesson learnt from the story to the class.

Content Tips

o Stories often have problem and a solution.
e Sharing ideas builds confidence and communication skills.

e Every story has the beginning, middle and end part.

Activity 3

Retelling a simple story (Kalulu and Tortoise...)

Present

o Teacher demonstrates retelling parts of the story in simple words.

Practice

e Learners practice retelling the story in pairs.

e Partner listens and helps if needed.

Produce

o Selected learners retell the story to the whole class independently.

[5]



Content Tips

o Stories follow a sequence (beginning — middle — ending).
o Retelling improves memory and speaking fluency.
Suggested Teaching and Learning Materials

e Story cards

o Pictures of story scenes

e Chalkboard/whiteboard

e Flashcards with story vocabulary
o Short printed stories

a Expected Standard

-

Stories told and listened to accordingly

®Assessment

Practical demonstration :Learner retells a story orally

Project-based task: Group creates and presents a short story
Written assessment: Answer simple questions about a story
@ 5. Summary / Wrap Up

Review

e What is a story?
e Parts of a story

e Importance of listening

[6]



Reflection

“What new skill did you learn today?’ “Where can you use story skills in your life?”

Encourage learners to use storytelling in daily conversations and community interactions.

[7]
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2.2 Conversation: Listening and speaking
Introduction

Overview

This topic focuses on developing learners’ ability to communicate effectively through
conversation. Learners will learn how to form oral sentences, ask and answer simple questions,

listen actively, and respond appropriately in different situations.

Importance to Real-Life Situations

Conversation skills help learners to:

o Communicate effectively at school, home, church...
e Ask for information at clinic, market, church, home...

e Interact confidently at school, home, church...
@General Competence(s)
Communication

o Demonstrate good listening, speaking, and writing skills

e Communicate with others
Critical thinking
e Ask simple questions
Emotional intelligence
e Use appropriate language in different situations

o Express oneself clearly and effectively

[9]



ot

Ask learners:

“Have you ever failed to get help because you could not explain yourself clearly? What

happened?”
Key Terms / Vocabulary
Conversation A talk between two or more people where they share ideas, thoughts, or information.
Speaker A person who is talking in a conversation.
Listener The person who pays attention to and understands what the speaker is saying.
Sentence A group of words that expresses a complete thought.
Question A sentence that asks for information.
Answer A response given to a question.
Greeting A polite word or phrase used to say hello or welcome someone
Response A reply to something that someone has said.
Information Facts or details that we give or receive during a conversation.
Turn-taking The act of allowing each person in a conversation to speak one at a time without

interrupting.

Sub-Topic 2.2.1 Information and explanations

Introduction

This subtopic helps learners construct clear oral sentences to share information about objects,

people, and daily activities.
I Specific Competence

2.2.1.1 Use oral sentences to communicate information.

[10]



; t Learning Activities

Activity 1
Constructing oral sentences using (words, pictures, and objects...)

Present

o The teacher displays real objects or pictures (cup, pen, phone...)
o Learners share what they know about each object.
e The teacher explains the importance of the lesson: clear speaking supports reading

instructions...
o Example: I use a phone.

Practice

e Learners work in pairs.
o Each learner selects an object and forms a sentence about it.
o Partners listen and check if the sentence is clear.

e Teacher provides immediate guidance and correction.

Produce

e Learners independently say one clear sentence about an object in the classroom.

Content Tips

e A sentence expresses a complete thought.
e Basic structure: Subject + Verb + Object
Activity 2
Constructing sentences using pictures

Present

o Show pictures of people performing activities (cooking, farming, working...)

e Learners describe what they see.

[11]



Practice

e Learners work in groups to describe pictures using full sentences.

e Teacher supports learners with vocabulary where needed.

Produce

o Each learner presents one sentence to the class describing a picture.

Content Tips

o Use simple present tense for facts and routines.

e Sentences describe actions.

Activity 3
Constructing sentences about daily life

Present

The teacher models:

e “I goto work in the morning.”

e “I cook food in the evening.”

Explain how such sentences are used in daily conversations.

Practice

e Learners pick cards showing three daily activities and say them aloud in sentences.

Produce

o Learners independently speak about their daily routine using full sentences.

Content Tips

e Time words help provide clear information.

o Sentences can tell when actions happen.

[12]



Suggested Teaching and Learning Materials

e Real classroom objects

e Picture cards

e Flashcards

e Sentence structure charts
e Chalkboard/whiteboard
e Markers/chalk

.” Expected Standard

Oral sentences to communicate information used correctly

©Assessment

Practical demonstration: Learners retell a story
Project based Task: In groups learners create and present a short story

Written assessment: Learners answer simple questions about a story

@ Summary / Wrap-Up

Review

e Meaning of a sentence
o Importance of conversation

o How sentences help communication

Reflection:

o  What new speaking skill did you learn?
o  Where will you use this skill in your daily life?

Encourage learners to practice conversation at home, at school, at church and in the community.

[13]



2.3 Descriptions: Listening and speaking
Introduction

Overview

This topic focuses on developing learners’ ability to describe people and places using appropriate
descriptive words. Learners will learn how to use adjectives and simple sentences to give clear
descriptions. Subtopics will include describing people (appearance and qualities) and describing

places (location, size, use, and features).

Importance to Real-Life Situations

Description skills help learners to:

o Explain where they live or where they learn from
e Describe a person when seeking help
e Give directions

e Communicate clearly at home, school, church, market...

@General Competence(s)

Communication

o Express oneself clearly and effectively

o Use appropriate language in different situations

Critical thinking

e Ask simple questions

Creativity and Innovation

o Communicate one’s ideas to others

[14]
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Ask learners:
“If someone asked you to describe a missing person or your home, would you be able to

explain clearly?”

Key Terms / Vocabulary
Description A clear explanation of what someone or something looks like, feels like, or is
like.
Adjective a word that describes a noun

Appearance  how a person or thing looks on the outside.

Place A particular area or location where something happens or exists.
Size How big or small someone or something is.

Colour How something looks in terms of shade, such as red, blue, green, or black.
Shape The form of something, such as round, square, or long.

Location The position or place where someone or something is found.

Tall Having great height.

Short Not tall; having little height.

Slim Thin in a healthy or attractive way.

Dark Little light or having a deep colour.

Big Large in size.

Small Little in size.

Near Close to something.

Far A long distance away

[15]



Sub-Topic 2.3.1 People

Introduction

This subtopic helps learners use descriptive words to talk about people’s appearance and simple

personal qualities.

[y

Specific Competence

2.3.1.1 Describe people and places

K

Activity 1

Learning Activities

Identifying words used to describe people and places (tall, short, fat, dark, slim...church, market,
hospital...)

Present

o The teacher shows pictures of different people.
e Learners mention words that describe what they see (tall, short, slim, dark, young, old).
o Teacher explains the importance: describing people helps in real-life situations like giving

information at hospital, police station, school, home...

Practice

e Learners work in pairs.
e Each learner chooses a picture and describes the person using at least two adjectives.

e Partner listens and gives feedback.

Produce

e Learners independently describe a classmate or a person in a picture using full sentences.

Content Tips

e Places can be described by size, location, and purpose.

[16]



o Example: The market is big.

Activity 2
Identifying words used to describe places

Present

e Show pictures of places (church, market, hospital, school).

e Ask learners what words can describe these places (big, small, busy, quiet, near, far...)

Practice

e In groups, learners describe a place in their community.

Produce

o Each learner gives a short oral description of a place they know.

Activity 3
Forming sentences using describing words

Present

Teacher models:

e “The hospital is big.”
e “My brother is tall.”

Explain how such sentences are used in daily communication and writing.

Practice

e Learners form sentences using given describing words.

Produce

e Learners describe a person and a place in two or three sentences.

[17]



Content Tips

e Sentence structure: Noun + is/are + adjective.

o Example: The church is near.

Suggested Teaching and Learning Materials

e Picture cards of people and places
e Flashcards with adjectives

o Charts showing sentence structure
e Chalkboard/whiteboard

e Markers/chalk

.”, Expected Standard

People and places described correctly.

@ Assessment

Practical Demonstration: Observation of participation, listening to descriptions and Oral

presentations
Project based Task: Describe a community place

Written assessment write a description of a person or place

@ Summary / Wrap-Up

Review

e Meaning of describing words
e How adjectives are used

o Importance of descriptions

(18]



Reflection

o What new describing words did you learn?

o  Where will you use description skills in your daily life?

Encourage learners to practice describing people and places at home, at work, and in the

community.

[19]



2.2.3 Descriptions: Listening and speaking
Introduction

Overview

This topic focuses on helping learners describe people, places, and objects using appropriate
descriptive words. Learners will learn how to use adjectives and simple sentences to give clear and
meaningful descriptions. Subtopics include describing people, places, and objects in the

environment.

Importance to Real-Life Situations

Description skills help learners to:

o Explain objects they need or are looking for
e Report lost or found items
e Give clear information in the community

o Communicate clearly in daily life

@General Competence(s)

Communication

e Use appropriate language in different situations

Critical thinking

o Express themselves clearly and effectively

o Communicate their ideas to others

Wk ..

Ask learners:

‘If you were sent to bring a bag or phone without describing it well, would you know which

one to bring?’

[20]



Key Terms / Vocabulary
Description A clear explanation of what something looks like or is like.
Adjective A word that describes a noun (a person, place, or thing).
Object A thing that can be seen and touched.
Size how big or small something is.
Shape the form of something, such as round or square.
Colour how something looks in terms of shade, such as red, blue, or
black.
Use what an object is meant for or how it is used.
Big Large in size.
Small Little in size.
Round Shaped like a circle.
Long Having great length.
Heavy Having a lot of weight.
Light Not heavy; easy to lift or carry.
Clean Not dirty; free from dirt.
Dirty not clean; covered with dirt.
Near Close to something.
Far A long distance away.

Sub-Topic 2.3.2 Objects

Introduction

This subtopic helps learners use descriptive words to talk about objects found in their environment

and explain their features and uses.

I Specific Competence

[21]



2.3.2.1 Describe objects in the environment.

: : Learning Activities

Activity 1

Using words to describe objects found in the school environment (a tap/borehole, a desk, a
bell...)

Present

e The teacher shows real objects from the school environment (tap, borehole, desk, bell...)
o Learners share what they know about each object.
e Teacher explains importance: describing objects helps when asking for items, reporting

problems, filling forms, asking for help and finding direction.

Practice

e Learners work in pairs.
o Each pair selects an object and describes it using at least two or more adjectives.
e Partners listen and check clarity.

e Teacher provides immediate feedback.

Produce

e Learners independently say one or two sentences describing an object in the classroom.

Content Tips

e Describing words are called adjectives.
e Adjectives tell us more about a noun (object).
e Objects can be described by size, colour, shape, and use.

o Example: The desk is big.

Activity 2

Describing objects by their use

[22]



Present

Teacher models:

e “A tap/borehole is used for getting water.”

e “A bell is used to make sound.”

Explain how this is useful in daily life.

Practice

e Learners form sentences describing the use of different objects.

Produce

e Each learner says a sentence describing the use of an object around them.

Content Tips

e Objects can be described by their colour, shape, function or use.

e Sentence structure: Object + is used for + action.

Activity 3
Forming full descriptive sentences

Present

Teacher models:

e “The tree is tall and strong.”

e “The desk is big and heavy.”

Practice

o Learners make sentences using word or picture cards to describe an object.

Produce

[23]



e Learners describe an object of their choice using two or three sentences.

Content Tips

e A good description may include more than one adjective.

e Sentence pattern: Noun + is/are + adjectives.

Suggested Teaching and Learning Materials

e Real school objects

e Picture cards of objects

e Flashcards with adjectives
e Sentence structure charts
e Chalkboard/whiteboard

e Markers/chalk

”Expected Standard

-

Objects in the environment are described accordingly

@ Assessment

e Practical demonstration: Observation of the participation of learners.

learners’ descriptions through oral presentation.

e Written assessment: to be done through written description of an object.

@ Summary / Wrap-Up

Review

e Meaning of describing words
o How adjectives describe objects

o Importance of description skills

Reflection

[24]
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o  What new describing words did you learn today?

e How will you use these skills in your daily life?

Encourage learners to practice describing objects at home, school, and work.
2.4 Drama: Listening and speaking
Introduction

Overview

The topic focuses on developing learners’ listening, speaking, and communication skills through
drama activities. Learners will participate in simple plays and role play real-life situations such
as the market, church, clinic, and home. Drama helps learners express themselves clearly, build
confidence, improve language use, and communicate effectively in everyday life during social

interactions at school, at home, at church...

@ General Competence(s)

Communication

e Demonstrate good listening, speaking, and writing skills

o Express oneself clearly and effectively

Creativity and Innovation

o Communicate one’s ideas to others

e Ask and respond to questions

Ask learners:

“Have you ever acted out a situation to explain something to someone, for example at the
market or at home?”

Allow a few responses and introduce drama as acting out real-life situations.

[25]



Drama A type of performance where people act out a story in

Key Terms / Words / Vocabulary

front of others.

Role Play an activity where learners pretend to be different
people and act out real-life situations.

Simple Play A short and easy drama with a few characters

and simple dialogue.

Dialogue a conversation between two or more characters in a
play.

Characters The people or roles in a drama or play.

Scene A play that happens in one place at a particular
time.

Actions The movements and activities that characters perform
during a play.

Sub-Topic 2.4.1 Simple Plays

Introduction
The subtopic introduces learners to simple plays through role play of familiar situations. Learners
will work together to act out short scenes, use appropriate language, listen to others, and express

ideas clearly.

I:lj Specific Competences

2.4.1.1.  Role play different scenarios

[26]



x Learning Activities

Focus on role playing everyday situations such as the market, church, clinic, school, and home.

Activity 1

Role-playing different situations (market, church, home, clinic, school...)

Present

e The teacher explains what drama and role play are, using simple language.

e Learners mention situations they experience daily (e.g. buying food at the market, visiting
a clinic, home, going to school, attending church...).

e The teacher demonstrates a short role play with a volunteer (e.g. buying vegetables at the
market).

e The teacher explains the importance of drama for learners, such as improving

communication, confidence, listening and speaking skills, and correct language use.

Practice

e Divide learners into small groups.

e Each group to be given a simple scenario (market, clinic, church, school, or home).
o Learners practice short role plays using simple dialogue and actions.

e Groups perform their role plays for the class.

e The teacher gives immediate feedback on clarity, language use, and participation.

Produce

e Learners independently or in groups create a short role play based on a real-life situation
they choose.
e Learners act out the scene with minimal guidance from the facilitator.

e The class discusses what was done well after each performance.
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Content Tips

e Drama is acting out a real-life situation.

e Role play helps learners practice speaking and listening.

Activity 2

Role play different scenarios based on real-life situations.

Present

e The teacher introduces a scenario (e.g., taking care of children/welcoming victors at

home).
e Teacher demonstrates a short role play with a volunteer learner.
e Learners imitate and choose roles
Practice:
e Learners are grouped into pairs or small groups.

e Each group is given a simple scenario to practice (e.g., greeting visitors, preparing a child

who is going to school.
o Learners rehearse their roles while the teacher guides and corrects.
Produce:
e Groups perform their role plays in front of the class.

e Other learners observe and give feedback.
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Content Tips:
o Communication involves speaking, listening, and responding.
o Effective communication requires clarity, respect, and appropriate tone.
e Role play helps learners understand real-life situations better.
o Turn-taking, active listening, expression of feelings.
Activity 3
Role play different scenarios showing appropriate social behavior.
Present

e Teacher introduces social situations (e.g., helping someone in need, respecting teachers,

asking for permission).
o Discussion on appropriate and inappropriate behaviors.
e Teacher models correct behavior through demonstration.
Practice
e Learners work in groups and are assigned different social scenarios.
e They role play the scenarios given in groups.
e Teacher moves around assisting and guiding learners.
Produce
o Each group presents their role play to the class.
e Class identifies good practices and areas for improvement.

e Teacher summarizes key lessons learned.
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Content Tips:

e Social behavior reflects values and norms of society.

e Respect, empathy, and responsibility guide behavior.

e Good social behavior promotes harmony in communities.
Suggested Teaching and Learning Materials

e Scenario cards (market, clinic, church, home, school)
e Simple props (baskets, books, chairs)
e Chalkboard/whiteboard and markers

o Learners’ exercise books

9 Expected Standard

Different scenarios role played accordingly.

@ Assessment

e Practical demonstration through role play performances. Assessment based on clarity,
participation, and correct use of language at the end of the activity.
e Project-based task: learners prepare and present a short drama based on a real-life

situation.

Assessment can be done during and after each learning activity.
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@ Summary / Wrap Up

Review

e Key concepts such as drama, role play, and communication skills.
Reflection

e Ask learners to share what they enjoyed about the drama activities.
e Learners discuss what new skills they have gained and how they can use drama and

communication skills in real-life situations such as home and community interactions.
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TERM TWO
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2.5 Reading Fluency: Reading
Introduction

Overview

This topic focuses on developing learners’ reading fluency, which is the ability to read words and
simple texts accurately, smoothly, and with understanding. Learners will practice recognizing

syllables, blending them to form words, and reading aloud with confidence.
Reading fluency is important in real-life situations such as:

e Understanding homework, signs, and instructions
o Reading messages and letters

e Building confidence in communication

Fluent reading helps learners become more independent and effective in daily life.

@General Competence(s)

Communication

e Express oneself clearly and effectively
Critical Thinking

e Ask simple questions
Problem Solving

e Use knowledge of the alphabet to construct new words.
Analytical thinking

e Identify patterns.
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“ Hook

Ask learners:

“Have you ever seen a word before but struggled to read it quickly? How would you feel if you

could read words fluently like a teacher?”

Allow a few learners to share experiences (reading signs, forms, phone messages, etc.).
Key Terms / Words / Vocabulary

s i
Reading Fluency The ability to read accurately, smoothly, and wi

understanding
Syllable A part of a word that has one vowel sound (e.g., ba-bu)
Blend To join sounds or syllables to make a word
Oral Reading Reading aloud

Word Formation = Making words from syllables or letters

Decoding Working out how to read a word using sounds

Sub-Topic 2.5.1 Oral Reading
Introduction

This sub-topic helps learners read aloud by recognizing syllables, blending them, and forming
words. Oral reading improves pronunciation, confidence, and understanding.

I t Specific Competences

2.5.1.1 Read and match syllables
2.5.1.2  Play syllable games

2513 Form and read words
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; t Learning Activities

Activity 1
Reading and Matching Syllables (Using syllabic charts, syllabic cards...)

Present

e Teacher shows a syllabic chart (ba, be, bi, bo, bu...).
e Ask learners if they recognize any syllables.

o Explain how syllables are used to build words.
Practice

e Learners work in pairs with syllable cards.
e They match syllables that sound alike or form simple words (ba + bu).

o Teacher listens and corrects pronunciation.
Produce

e Individually, learners pick random cards and read them without help.

e Some combine two cards to form a word and read it aloud.
Content Tips

e Every syllable has a vowel sound.
e Words are made by combining syllables.

e It helps in reading words, names, syllables...
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Learning Activity 2

Read and match syllables to form simple words.
Present
e The teacher introduces 2—3 simple syllables (e.g., ba, ma, ta).
e Uses clear pronunciation, repetition, and visual aids (cards with pictures).
e Teacher models how to join syllables (e.g., ma + ma = mama).
o Learners repeat after the teacher several times.

Practice

Learners are given syllable cards.

Teacher guides them to match two syllables to form a word.

Learners say the syllables aloud as they match them.

Support is given through prompting, gestures, and peer assistance.
Produce

e Learners independently (or with minimal help) match syllables to form words.

e Each learner reads aloud the word they have formed.

e Teacher gives positive reinforcement and corrects gently.
Content Tips:

e Words can be broken into smaller units called syllables.

e Repetition and multi-sensory learning improve understanding.

e Matching syllables helps in early reading development.

e Phonemic awareness and word formation.
Activity3

Read and match syllables with pictures.
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Present
e Teacher displays pictures of familiar objects (e.g., cup, ball, cat...).
e Introduces corresponding syllables (e.g., cu-p, ba-ll, ca-t simplified as needed).
e Teacher models matching a syllable to a picture while pronouncing slowly.
e Learners repeat sounds and identify pictures.
Practice

Learners are given picture cards and syllable cards.

They match the correct syllable(s) to the picture with guidance.

e Teacher uses prompting, repetition, and hand-over-hand support if necessary.

Learner’s practice forming simple words using syllables

Produce
e Learners match syllables to pictures on their own or in pairs.
e They say the word aloud after matching.
e Teacher observes and reinforces correct responses.
Content Tips:
o Pictures help learners connect words to real-life objects.
e Visual support enhances understanding for learners with intellectual disabilities.
e Associating sounds with images improves memory and comprehension.

e Sound-symbol association and vocabulary development.
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Play syllable games
Activity 1

Playing syllable games (Bingo, syllable swap...)

Present

e Teacher explains game rules.
o Demonstrates syllable bingo game (clap out each syllable) for example the word table has

two syllables eg /ba/bu/ /la/lu/ /tu/te/

Practice

e Learners play syllable games in small groups.

o They listen for syllables called out and identify them.

Produce

e Learners lead the game themselves.

e One learner calls out syllables, others respond.

Content Tips

e Learning through games improves memory.

e Repetition strengthens reading fluency.
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Activity 2

Clapping syllables words
Learners play syllable games by identifying and clapping syllables in familiar words
Present
e The teacher introduces simple familiar words (e.g., ta-ble, ba-na-na).
e The teacher models how to break words into syllables by clapping:
“ba-na-na” — clap 3 times
o The teacher speaks slowly and clearly while clapping.
Practice:
o Learners repeat after the teacher and clap along.
e The teacher guides learners step-by-step:
Say the word together
Clap for each syllable

e Use group practice and individual turns for clapping the syllable.

Produce
e Learners independently clap syllables for given words.
e Learners pick picture cards and say + clap the word.

e Some learners may come to the front and lead others.
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Content Tips:
e A syllable is a part of a word that contains a vowel sound.
e Words can have one, two, or more syllables.
o Each syllable is spoken with one beat (e.g., cat = I, ta-ble = 2).
o Clapping helps learners hear and feel word parts.

Activity 3
Sorting Words by Number of Syllables

Learners play syllable games by grouping words according to the number of
syllables
Present
e The teacher introduces categories:
e 1 syllable
e 2 syllables
e 3 syllables
e Demonstrates sorting:
e dog — 1 syllable
e ta-ble — 2 syllables
e ba-na-na — 3 syllables

o Uses a chart or table.

[40]



Practice

Learners work in small groups.

e Each group is given word or picture cards.

Learners clap the syllables, then place the card in the correct group.

Teacher supports and corrects gently.
Produce
e Learners independently sort new words.
e Learners explain their choices:
“I put banana here because it has 3 claps.”
o Fast learners can suggest their own words.
Content Tips:
e Words are made up of syllable units.
o Syllables help in reading, spelling, and pronunciation.
e Grouping words improves listening and classification skills.

o Longer words usually have more syllables.

Form and read words

Activity 1

Reading nonsensical words (babu, lalu, tute...)
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Present

Teacher explains these are “practice words.”

Shows learners how to blend syllables for example /ba/ +/bu/ =babu

Practice

Learners read words in pairs.

They clap syllables while reading.

Produce

Learners create their own syllable words and read them to the class.

Content Tips

Fluency improves when learners practice decoding new words.

Not all reading must use real words.

Activity 2

Form and read simple words using letter sounds.

Present

The teacher introduces a few letter sounds (e.g., ¢, a, ?).
Demonstrates how to blend sounds to form a word (c-a-t — cat).
Uses clear pronunciation, repetition, and visual aids (letters and pictures).

Learners repeat sounds and the formed word.

Practice

Learners are given letter cards.
They arrange the letters to form simple words with teacher guidance.

Learners say each sound and then blend to read the word.
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e Teacher supports using prompts, gestures, and modeling.
Produce

e Learners independently form simple words using letter cards.

e They read the words aloud.

e Teacher reinforces correct attempts and gently corrects errors.

Content Tips:

Words are made up of individual letter sounds.

Blending sounds helps in reading words.

Repeated practice improves word recognition.

Phonics (sound-letter relationship).

Activity 3

Form and read words using syllables.
Present
e Teacher introduces simple syllables (e.g., ba, na, na).
e Demonstrates combining syllables to form words (ba + na = bana).
o Uses repetition and visual aids to reinforce learning.
Practice
e Learners are given syllable cards.
e They match and join syllables to form words.
e Learners say each syllable and then read the full word.
e Teacher provides step-by-step guidance.
Produce

e Learners form words using syllables independently or in pairs.
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e They read aloud the words they have formed.
e Teacher observes and gives feedback.

Content Tips:

Syllables are parts of words.

Breaking and joining syllables supports reading development.

Syllable awareness helps learners read longer words.

Word building and pronunciation.
Activity 4
Form and read words using pictures and letters.
Present
e Teacher shows a picture (e.g., dog).
e Says the word slowly and identifies the letters (d-o-g).
o Demonstrates forming the word using letter cards.
e Learners repeat the word and sounds.
Practice
e Learners are given picture cards and mixed letter cards.
o They select correct letters to match the picture.
e Learners arrange letters and read the word with support.
Produce
e Learners independently form words based on pictures.
e They read aloud and show their work to the class.

e Teacher provides praise and correction where needed.
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Content Tips:
e Words represent objects, people, and actions.
e Visual learning supports understanding and memory.
e Linking pictures to words improves vocabulary.
e Word recognition and vocabulary building.
Suggested Teaching and Learning Materials

e Syllabic charts

o Syllable flashcards

e Word cards

e Chalkboard/whiteboard

e Markers/chalk

e Game boards (Bingo)

e Picture cards (e.g mama, baba...)

e Alphabet charts

.”. Expected Standard

o Syllables read and matched correctly
o Syllable games played accordingly

e Words formed and read correctly

@ Assessment

e Written assessment: Learners match syllables, form words.

e Practical demonstration: Learner reads syllables aloud

e Project-based task: Learners create a mini word chart.
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@ Summary / Wrap-Up

Review
e Learners to say syllables, blending them, oral reading.
Reflection

e “What new reading skill did you gain today?”

e “Where can you use this skill in your daily life?”

Encourage learners to practice reading signs, labels, and short messages outside class.
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2.6 Nouns: Vocabulary

Introduction

Overview

This topic introduces nouns, focusing on common nouns. Learners will identify naming words and
use them to form clear and meaningful sentences. Understanding nouns helps learners speak, read,

and write more effectively.
Knowledge of nouns is important in real-life situations such as:

o Filling in forms (name of person, place, items...)
e Giving directions
e Describing people, places, and objects

o Communicating clearly at school and in the community

@General Competence(s)

Communication

e Use appropriate language in different situations
Critical Thinking

e Work in groups and engage in discussion

e (lassify items according to their attributes
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u Hook

Ask learners:

“If you want to tell someone about your family, what kind of words will you use to name

them?”
Who can mention the names of their family members?

Let learners mention examples like mother, school, chair, town...

Key Terms / Words / Vocabulary

Noun A naming word (person, place, animal, or thing)

Common Noun A general name for a person, place, or thing (boy, school, dog)
Sentence A group of words that expresses a complete idea

Object A thing that can be seen or touched

Place A location (town, market, school)

Sub-Topic 2.6.1 Common nouns

Introduction

This sub-topic helps learners recognize common nouns and use them to form simple sentences. It

builds a foundation for speaking and writing clearly.

I Specific Competence

2.6.1.1.  Form sentences using common nouns.
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2 S

Activity 1

Learning Activities

Identifying Common Nouns (a boy, a girl, school, book, dog...)

Present

e Teacher writes several words on the board (boy, tree, teacher, desk...)
o Ask learners what these words have in common.

o Explain that they are names of people, places, animals, or things.
Practice

e Learners work in pairs.
e Teacher displays flash cards depicting common nouns
e They pick, look at pictures and name the common noun.

o Teacher asks questions: “What is this?” Learners responds, “It is a chair.”
Produce
e Individually, learners list 5 common nouns they see in the classroom or at home.
Content Tips

A noun names something, place people and animals. Common nouns are not specific for

example boy, town, animal or a thing.
Activity 2
Forming sentences using common nouns, for example a girl is walking or this is my pencil...

Present

e Teacher writes a simple sentence on the board, “4 girl is walking.”
e Underlines the noun, “4 girl is walking.”

o Explains how nouns help give meaning in a sentence.
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Practice

e Learners are given words with the following nouns (dog, teacher, book...)
e In pairs, they make oral and written sentences.

e Teacher moves around giving feedback.

Produce

e Each learner writes 3 sentences using different common nouns.

o Volunteers read their sentences aloud.

Content Tips

e A sentence must have a naming word (noun).

o Sentences start with a capital letter and end with a full stop.
Learning Activity 3
Form simple sentences using common nouns.
Present
e The teacher introduces common nouns (e.g., boy, girl, dog, book).
e Uses pictures and real objects to explain meaning.
e Models a simple sentence (e.g., The boy is running. / The dog barking).
o Learners repeat the sentences after the teacher.
Practice
e Learners are given word cards (e.g., The, boy, eating).
e They arrange the cards to form simple sentences with guidance.

e Learners read the sentence aloud after arranging.
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Produce

Learners independently form short sentences using given common nouns.

They read their sentences aloud to the class.

Teacher reinforces and corrects gently.

Content Tips:

A common noun names a person, place, animal, or thing.

A sentence begins with a capital letter and ends with a full stop.

Sentences express complete ideas.

Activity 4

Form sentences using common nouns and pictures.

Present

Teacher shows a picture (e.g., a cat, a teacher, a car).
Identifies the common noun in the picture.
Models a simple sentence (e.g., The cat is sleeping).

Learners repeat after the teacher.

Practice

Learners are given different picture cards.
They choose a picture and form a sentence orally with support.

Teacher observes and helps learners structure sentences correctly.
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Produce

e Learners form and say their own sentences based on pictures.

e Some learners may write (or trace) the sentence if able.

e Teacher gives feedback and praise.
Content Tips:

e Pictures help identify nouns easily.

e Words must be arranged in the correct order to form a sentence.

e Using familiar objects helps learners understand sentence meaning.
Activity 5

Form and read sentences using common nouns in daily life situations.

Present

e Teacher introduces sentences based on daily activities (e.g., The girl is eating, The

teacher is writing).
o Demonstrates using actions and gestures.
o Learners repeat sentences.
Practice
e Learners are given common nouns and action words.
e They match nouns with appropriate actions (e.g., dog — runs).

e Learners form sentences with teacher support.
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Produce
e Learners independently form sentences about their daily life (e.g., The boy is playing).
o They say or read the sentences aloud.
e Teacher observes and supports.
Content Tips:
o Sentences can describe everyday activities.
e A sentence must have a subject (noun) and an action (verb).
o Familiar contexts make learning easier and meaningful.
Suggested Teaching and Learning Materials

e Picture charts

e Real classroom objects
e Word cards

e Chalkboard/whiteboard
e Markers/chalk

e Flash cards with common nouns

.’lii Expected Standard

e Sentences using common nouns formed accordingly

O

e Practical demonstration: Learners to practice the written sentences every after two to

Assessment

three weeks.
e Project based Task: Learners to draw and label items at home and school.

e Written assessment: Learners to write sentences using given nouns.
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@ Summary / Wrap-Up

Review
e Meaning of nouns and common nouns.
Reflection

e “What naming words did you learn today?”

e “Where can you use these words in your daily life?”

Encourage learners to notice and read names of things around them (shops, items, places).
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2.6 Nouns: Vocabulary

Introduction

Overview

This topic covers nouns, focusing on both common nouns and proper nouns. Learners will

understand how naming words are used and how some names are special and written differently.
Understanding nouns helps learners:

e  Write the name on your book correctly (names of people and places)
e Read specific names of places, things and people.

e Speak and write clearly in daily life

@General Competence(s)

Communication

o Use appropriate language in different situations
Critical Thinking

o C(lassify items according to their attributes

u Hook

Ask learners:
“What is the difference between saying girl and saying Mary?”

Guide them to see that one is general, the other is a specific name.
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Key Terms / Words / Vocabulary

Noun A naming word

Common Noun General name (girl, town, school)

Proper Noun Special name of a person, place, or thing (Mary, Lusaka, Monday)
Capital Letter A big letter used at the start of proper nouns

Sub-Topic 2.6.2 Proper Nouns

Introduction

This sub-topic helps learners identify proper nouns, which are special names. Learners will learn

that proper nouns always begin with capital letters.

I Specific Competence

2.6.1.2.  Identify proper nouns
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K

Activity 1

Learning Activities

Identifying proper nouns orally (Lusaka, Mary,] John, a mango tree...)

Present

e Teacher writes two sets of words on the board:

Common: girl, town, school

Proper: Mary, Lusaka, and Nanga Special School

e Ask learners what difference they notice.

o Explain that proper nouns are special names and begin with capital letters.

Practice

e Learners work in pairs.
e Teacher says words aloud (e.g., teacher, John, market, Kitwe).
e Learners say whether each is a common noun or proper noun.

e Learners correct each other

Produce

e Each learner says 3 proper nouns (name of a person, place, day...)

e They write them correctly using capital letters.

Content Tips

e Proper nouns name specific people, places, days, months.

o They always start with capital letters.

Activity 2

Playing noun games (noun guessing...)
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Present

e Teacher explains the noun guessing game. Example: “I am thinking of a city in Zambia

that starts with L.”

Practice

e Learners play in small groups.

e One learner gives clues; others guess the proper noun.

Produce

e Learners create their own clues for others.

e They write the guessed proper nouns on the board.

Content Tips

e Learning through games improves memory and participation.

e Proper nouns help us identify specific things.

Learning Activity 3
Identify proper nouns from given words.

Present

The teacher introduces proper nouns (e.g., John, Mary, Zambia, Lusaka).

Explains that proper nouns are special names of people and places.

Demonstrates that proper nouns begin with a capital letter.

Uses charts and reads aloud while learners repeat.
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Practice
e Learners are given a mix of words (common and proper nouns).
o With guidance, they sort or point out proper nouns.
e Teacher uses repetition and prompts to support learners.
Produce
e Learners independently identify proper nouns from a list or chart.
e They read the proper nouns aloud.
o Teacher gives feedback and reinforcement.
Content Tips:
e Proper nouns are special names of people, places, and things.
e Proper nouns always begin with a capital letter.
o Names of specific people and places are proper nouns.
Activity 4
Identify proper nouns using pictures.
Present
e Teacher shows pictures of familiar people and places (e.g., a school, a city, a person).
e Names each picture (e.g., Lusaka, Mary).
o Emphasizes capital letters and correct pronunciation.
o Learners repeat after the teacher.
Practice
e Learners are given picture cards with names.
e They match pictures to their correct proper nouns.

e Teacher provides guidance and uses prompts where necessary.

[59]



Produce
o Learners identify and say proper nouns based on pictures independently.
e Some learners may trace or copy the names if able.
e Teacher reinforces correct responses.
Content Tips:
o Pictures help learners understand names easily.
e Visual aids support learners with intellectual disabilities.
e Proper nouns help us name specific people and places.
Activity 5
Identify proper nouns in simple sentences.
Present

e Teacher writes simple sentences on the board (e.g., Mary is playing, John goes to

Lusaka.).
e Reads aloud and points out proper nouns.
o Explains that proper nouns are written with capital letters.
Practice
o Learners read sentences with the teacher.
e They underline or point to proper nouns with guidance.
e Teacher supports through repetition and modeling.
Produce
e Learners identify proper nouns in new simple sentences independently or in pairs.
e They read the sentences aloud.

e Teacher provides feedback and encouragement.
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Content Tips:

e Proper nouns can appear in sentences.

o Capital letters help identify proper nouns.

o Every sentence may contain a name of a person or place.
Suggested Teaching and Learning Materials

e Word cards (proper and common nouns)
e Chalkboard/whiteboard

e Markers/chalk

e Picture charts of places and people

e Flashcards

e Charts with sentences

l Expected Standard

-

e Proper nouns identified correctly

Q Assessment

Practical demonstration: Learners to say proper nouns orally and underline proper nouns in

sentences. Learners should pronounce a list of proper nouns written on the chart in class.

Written assessment: Write names of family members and hometown correctly on charts.
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@ Summary / Wrap-Up

Review
¢ Difference between common and proper nouns.
Reflection

e “Why are capital letters important when writing names?”

e “Where do you use proper nouns in daily life?”

Encourage learners to practice writing their names, town, and country correctly.

[62]



[63]



2.7 Listening Comprehension: Comprehension

Introduction

Overview

This topic focuses on developing learners’ listening comprehension skills. Learners will practice
listening carefully to stories, discussions, and descriptions, and then connect what they hear to

their own life experiences.
Good listening skills are important in real-life situations such as:

e Understanding instructions at school, home...
o Following conversations in the community

o Listening to announcements and news

e Understanding health or safety information

o Participating confidently in discussions

Listening helps improve speaking, reading, and writing skills.

@ General Competence(s)

Critical Thinking
e Work in groups and engage in discussions
Communication

o Communicate one's ideas to others.

o Demonstrate good listening, speaking, and writing skills
Creativity and Innovation

o Communicate one’s ideas to others
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“ Hook

Play a whisper game as follows;

“Ask learners to be in a line and whisper a word to a first learner. Let that learner continue

with the same process until the last learner. Ask the first and last learners to mention the exact

words they were told"

Allow learners to briefly share experiences.

ABC
m Key Terms / Words / Vocabulary

Listening Comprehension Understanding what is heard
Experience Something a person has lived through
Discussion Talking together about a topic

Story A spoken or written account of events
Respond To answer or react

Sub-Topic 2.7.1 Life Experiences

Introduction

This sub-topic helps learners connect what they hear to their own lives. By relating listening

material to personal experience, learners understand better and remember more.

I Specific Competence

2.7.1.1 Link own life experiences to what they listened to
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; : Learning Activities

Activity 1

Linking own life experiences to what they listen to by picture and story discussions, sharing
personal experiences...

Present

e Teacher shows a picture (market, hospital, classroom, farm...)
e Ask learners what they see.

o Explain that they will listen to a short description related to the picture.
Practice

e Teacher reads a short story about the picture.

o Learners discuss in pairs: “Have you experienced something similar?”
Produce

e Learners individually tell a short story from their life related to the picture.
Content Tips

o Listening involves paying attention to key ideas.

o Experiences help us understand meaning better.
Activity 2

Story Discussion

Present

o Teacher tells a short, simple story (e.g., going to the clinic) or any story.

e Ask learners to listen without interrupting.
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Practice

o Learners answer questions about the story.

e In groups, they discuss if they had a similar experience.

Produce

e Individual learners answer simple questions from the narrated story.

Content Tips

e Good listeners wait until the speaker finishes.

e Listening improves understanding and memory.

Activity 3
Link own life experiences to a short story listened to.
Present

e The teacher tells a short, simple story based on familiar experiences (e.g., going to

school, playing, and eating food).
e Uses gestures, pictures, and voice variation to maintain attention.

e Teacher asks simple guiding questions (e.g., Who goes to school?, what food was he

eating?).
Practice
e Learners answer simple simple WH questions about the story.

e Teacher helps learners relate the story to their own lives (e.g., what do you like about

your school?).

e Learners respond verbally, by pointing, or using gestures.
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Produce

e Learners share their own similar experiences (e.g., which school they go to I, what they

eat).
e Teacher supports learners to express ideas using simple sentences.
e Peers listen and respond.
Content Tips:
o Listening helps us understand information and stories.
e Learning is easier when connected to personal experience.
e Learners understand better when content is familiar.
Activity 4
Link own life experiences to instructions listened to.
Present
e Teacher gives simple instructions (e.g., Wash your hands, Sit down, Clap hands).
o Demonstrates each action while speaking.
e Learners watch and listen.
Practice
e Learners follow instructions given by the teacher.
e Teacher asks learners if they do similar activities at home or school.
e Learners respond using simple words or actions.
Produce

e Learners talk about when they perform these actions in real life (e.g.wash hands at

home).

¢ Some learners demonstrate the action.
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e Teacher supports and reinforces responses.
Content Tips:
e Instructions tell us what to do.
o Listening carefully helps us follow directions correctly.
o Daily routines are part of learners’ real-life experiences.
Activity 5
Link own life experiences to songs or rhymes listened t
Present
e Teacher sings or plays a simple song/rhyme about daily life (e.g., bathing, eating,
playing...)
e Uses actions and repetition.
e Learners listen and watch.
Practice
e Learners repeat the song line by line with actions.

e Teacher asks simple questions (e.g., what games do like playing? which food do you like

eating?).
e Learners respond verbally or through actions.
Produce

e Learners share what they do in real life related to the song (e.g., I playing football, eating
food).

o They may act out or say short sentences.

o Teacher encourages participation and gives praise.
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Content Tips:
e Songs and rhymes help memory and understanding.
e Learning through music supports engagement and retention.
e Learners connect better with familiar routines in songs.
Suggested Teaching and Learning Materials

e Picture charts

o Short stories

e Flashcards

e Chalkboard/whiteboard
e Markers/chalk

.. i i Expected Standard

e Own life experiences linked to what they listen to accordingly

O

Practical demonstration: Learners explain a related personal experiences.

Assessment

Project based Task: Draw and describe personal life events.

Written assessment: Write about 2-3 sentences about a story you read.

@ Summary / Wrap-Up

Review

Importance of listening and sharing experiences.
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Reflection

“What did you learn about listening today?”

“How can good listening help you at school, church or home?”

Encourage learners to practice listening carefully in conversations outside class.
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TERM THREE

[72]



2.8 Reading Comprehension: Comprehension

Introduction

Overview

This topic develops learners’ reading comprehension skills, focusing on understanding simple
stories and identifying key facts. Learners will read short texts and talk about characters, setting,

and events.
Reading comprehension is important in real-life situations such as:

e Understanding written instructions
e Understanding stories and information

e Communicating ideas clearly

@General Competence(s)

Communication

o Express oneself clearly and effectively

e Take turns in conversing with others
Emotional Intelligence

e Communicate with others
Problem solving

o Use knowledge of the alphabet to construct new words.
Creativity and Innovation

e Ask questions
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“ Hook

Ask learners:

“Have you ever listened to a story but could not explain what it was all about?

Key Terms / Words / Vocabulary

Reading Comprehension Understanding what is read

Character A person or animal in a story

Setting Where and when a story happens

Plot What happens in the story

Fact Information that is true

Question Words What, Who, Where, When, Why, How

Sub-Topic 2.8.1 Story Facts

Introduction

The sub-topic helps learners identify important facts in a story such as the characters, setting, and

events. It builds understanding and communication skills.

I Specific Competence

2.8.1.1 Provide simple information in a given story
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2 S

Activity 1

Learning Activities

Stating or narrating what has been read (characters, settings, plot...)

Present

e Teacher reads a simple short story aloud with the aid of pictures.
e Learners attentively listen to a story

e Teacher explains characters, setting, and events.

Practice

e In pairs, learners discuss:

e Who is/are the character(s) in the story?
e Where did it happen?
e What happened?

Produce

o Individual learners retell the story in their own words.

Content Tips

o Every story has characters.
o Every story happens somewhere (setting).

o Stories tell what happens (plot).

Activity 2
Answering questions from what has been read

(What, who, where, when, how questions) the questions can be orally done by the teacher.

[75]



Present

e Teacher writes the WH (What, who, where, when, which, how) questions on the board. For
example, ‘how did the farmer react when he found kalulu and hyena in the farm?’

e Shows how to answer using information from the story.

Practice

e Learners answer oral and written questions about the story.
e Work in small groups.

o Find answers in the text

Produce

e Individual learners write 2-3 questions about the story and ask classmates

Content Tips

e Answers are found in the text.

e Read the question carefully before answering.

Activity 3

Provide simple information from a short story.

Present
e The teacher tells a short, simple story using familiar contexts (e.g., 4 boy goes to school).
o Uses pictures, gestures, and clear voice.
o Highlights key information (e.g., who? what? where?).

e Learners listen and read pictures.
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Practice

Teacher asks simple questions (e.g., who is in the story? What is he doing?).

Learners respond verbally, by pointing, or using gestures.

Teacher repeats questions and provides prompts where needed.

Product

Learners give simple information from the story (e.g., Boy, School, He goes).

Some learners may say short sentences (e.g., The boy goes to school).

Teacher reinforces correct responses.

Content Tips:

Stories have characters, actions, and places.
Listening helps learners understand and recall information.

Simple questions help learners extract important details.

Activity 4

Provide simple information from a story using pictures.

Present

Teacher presents a story using a sequence of pictures.
Describes each picture in simple language.
Points out key details in each picture

Learners observe and tell details on the picture

Practice

Learners look at the pictures and answer simple questions.
They point to correct pictures when asked (e.g., Show me the girl).

Teacher guides learners with prompts and repetition.
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Produce
e Learners describe what they see in the pictures using simple words or phrases.
o They may arrange pictures in order and give simple information.
e Teacher supports and praises learners.
Content Tips:
e Pictures support understanding of stories.
e Visual learning enhances comprehension for learners with intellectual disabilities.
e Learners recall information better when supported by images.
Activity 5
Provide simple information from a story through oral responses.
Present
e Teacher reads or tells a short story slowly and clearly.
e Repeats important parts of the story.
o Uses gestures and voice variation to aid understanding.
Practice:
e Learners answer guided oral questions (e.g., Who is in the story?, What happened?).
e Teacher encourages one-word or short phrase responses.
e Uses prompts, modeling, and peer support.
Produce
e Learners give simple oral information about the story independently.
o They may retell parts of the story using simple language.

e Teacher provides feedback and encouragement.
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Content Tips:

o Stories contain information that can be shared.

e Repetition supports memory and understanding.

e Oral responses build confidence and communication skills.
Suggested Teaching and Learning Materials

e Short storybooks

e Chalkboard/whiteboard

e Markers/chalk

e Flashcards with question words(WH)

e Picture story cards

.‘liil Expected Standard

o Simple information in a given story provided accordingly

O

Practical demonstration: Retelling a story.

Assessment

Project based Task: Draw and describe a scene from the story.

Written assessment: Answer comprehension questions.

@ Summary / Wrap-Up

Review

Characters, setting, and story events.
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Reflection

“How does understanding a story help you in daily life?”

“What part of reading did you find easier today?”

Encourage learners to practice reading short texts at home.
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2.8 Reading Comprehension: Comprehension

Introduction

Overview

This topic develops learners’ ability to understand, think about, and respond to what they read. In
this sub-topic, learners will focus on making predictions using clues from a story or pictures to

guess what might happen next.
Prediction skills are important in real life because learners:

e Anticipate outcomes at school
e Make decisions based on information
e Understand stories, news, and instructions

e Think ahead and solve problems

©General Competence(s)

Communication

e Take turns in conversing with others

o Demonstrate good listening, speaking, and writing skills
Emotional Intelligence

e Communicate with others
Collaboration

e Work with peers in group works.
Critical Thinking

e Ask simple questions.

(82]



Ask learners:

“Have you ever listened to a story and guessed what would happen next?”

Key Terms / Words / Vocabulary

Prediction A guess about what will happen next

Clue Information that helps you understand something
Story A series of events told in words

Event Something that happens

Picture Clues Information we get from images

Sub-Topic 2.8.2 Predictions

Introduction

This sub-topic teaches learners how to use pictures and story clues to predict events. This builds

critical thinking and deeper understanding of texts.

I Specific Competence

2.8.2.1 Make predictions based on a given story

X

Activity 1

Learning Activities

Predicting events and the next part of a story using pictures

Present
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e Teacher shows a picture related to a story (e.g., Kalulu and Tortoise Race.)

e Ask learners:

e “What do you see?”

e “What do you think might happen next?”

o Teacher explains that predictions are guesses based on clues.

Practice

e Teacher reads the beginning of a short story but stops before the end.
e Learners work in pairs to discuss what might happen next.

e Groups share their predictions.

Teacher gives feedback and relates predictions to clues.

Produce

e Learners individually draw or write what they think happens next in the story.

e Volunteers present their predictions to the class.

Content Tips

o Predictions use prior knowledge and clues.

o There is no single correct answer, but predictions should make sense.
Activity 2
Make predictions from a short story.
Present
o The teacher begins telling a short, simple story and stops at an interesting point.
o Uses gestures, pictures, and voice variation.
e Asks a simple question: What do you think will happen next?
e Gives choices if needed (e.g., Will the boy run or sleep?).
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Practice
e Learners respond by choosing an answer verbally, pointing, or using gestures.
e Teacher repeats the question and supports learners with prompts.
e Learners provide answers in pairs or small groups with guidance.
Produce
e Learners give their own predictions (one word or short phrases).
o Teacher continues the story and compares it with learners’ predictions.
e Learners give simple predictions.
Content Tips
e A prediction is a guess about what may happen next.
e Predictions are based on clues from the story.
e Good listeners can guess events before they happen

Activity 3

Make predictions using picture stories
Present
e Teacher shows a sequence of pictures telling a story.
e Stops before the last picture.
e Asks learners: What will happen next?
e Models a simple prediction.
Practice
e Learners look at the pictures and choose what might happen next.
e They point to a possible ending or say a simple word/phrase.
e Teacher supports with guiding questions and repetition.
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Produce
e Learners give their own predictions about the story ending.
e They explain using simple words (e.g., He will eat, She will go home).
e Teacher reveals the final picture and discusses responses.
Content Tips:
e Pictures provide clues about events.
e Visual support helps learners understand and predict.
e Learners can use what they see to guess what happens next.
Activity 4
Make predictions from stories related to daily life.
Present
e Teacher tells a familiar daily life story (e.g., 4 girl is eating food...).
o Stops at a key moment and asks: What will she do next?
o Demonstrates possible answers using actions.
Practice
e Learners are asked similar questions about the story.
e They respond through speech, gestures, or acting.
e Teacher gives prompts and choices to support understanding.
Produce
e Learners make their own predictions based on the story.
o They may act out or say short answers.

e Teacher encourages and corrects gently.
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Content Tips:
o Daily life experiences help learners understand stories.
o Familiar situations make prediction easier.
o Learners use past experiences to predict future events.
Suggested Teaching and Learning Materials

e Picture charts

e Simple short storybooks
e Flashcards

e Chalkboard/whiteboard

.’liil Expected Standard

e Predictions based on a given story made correctly
D Assessment

Practical demonstration: Learner explains prediction orally

Written assessment: Write what might happen next
Project-based task: Draw and describe the next event in a story
@ Summary / Wrap-Up

Review

Explain the meaning of prediction and use of clues.
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Reflection

“How did clues help you guess what might happen?”’

“Where in daily life do we make predictions?”

Encourage learners to practice predicting while reading stories, watching news, or listening to

conversations.
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2.9 Handwriting: Writing

Introduction
Overview

The topic covers handwriting skills with emphasis on manuscript (print) writing: correct letter
formation, spacing, sentence writing, legibility and everyday uses (labels, class exercise...). This
is Important because it improves written communication, employability, reading fluency and

clarity in daily transactions.

@General Competence(s):
Communication

o Demonstrate good listening, speaking and writing skills
Creativity and Innovation.

o Communicate one’s ideas to others.
Problem solving

e Use knowledge of the alphabet to construct new words
Digital literacy

e Develop eye-hand coordination with digital devices
Critical Thinking

o Identify patterns

“ Hook:

Ask learners:

“When you write a note, how would you make sure the reader understands you?” (Or show a

poorly written vs. clearly written short sentence and ask which is easier to read.)
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Key Terms / Words / Vocabulary

e Manuscript (print) writing Writing letters separately (non-cursive) with

o Letter formation

e Stroke

o« Baseline

e Midline
o Topline
e Spacing

o Legibility

e Punctuation

o Capital letter

e Full stop

« Sentence

clear, individual letter shapes.

Correct strokes and shape used to form each

letter.

A single pen/pencil movement used to make part
of a letter (vertical, horizontal, curve).

The line on which most letters sit.

The horizontal guide indicating the height of most
lowercase letters (e.g., a, c, e).

the upper guide indicating the height limit for tall
letters (e.g., b, d, h).

Gaps between letters and between words to ensure
readability.

How easily writing can be read by others.

Marks (e.g., period, comma) that clarify sentence
meaning.

An uppercase letter used to begin sentences and for
proper nouns.

Punctuation mark that ends a sentence.

Group of words expressing a complete thought.
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Sub-Topic 2.9.1 Manuscript writing

Introduction

The sub-topic focus on writing short, simple sentences in manuscript form with correct letter

shapes, spacing and basic punctuation to produce legible, meaningful written communication.

| Specific Competence

29.1.1 Write sentences in manuscript form.

X

Activity 1

Learning Activities

Copying of short and simple sentences in manuscript form (the girl is walking, the baby is crying...)

e Task: Copy short, simple sentences in manuscript form (e.g., “The baby is crying.” “The

sun is hot.”).
Present

Show correct sentence models; highlight letter shapes, baseline/midline/topline, spacing,

capitalization and full stop. Take note of ascending and descending letters.

Practice

Learners copy simple short sentences while teacher models and gives corrective feedback.
Produce

Individual learners write the sentence independently on a fresh line.

Content tips

Teach basic strokes (vertical, horizontal, curve); use line guides; use one-finger spacing between

words; keep letter sizes consistent.
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Activity 2
Spacing words so as to differentiate one word from another.

Write 2-3 simple sentences, then re-write them adding correct spacing (use finger-spacing or

boxes).
Present

Model finger space rule and show examples. (let a finger represent a word in a sentence in

between fingers represents a space)

Practice

Paired dictation one reads, partner writes. Swap roles.

Produce

Individual write up with the use of word cards without support.

Content Tips

Emphasize consistent inter-word spacing; use of finger spacing rule for early learners.
Activity 3

Independent composition of sentence by the learners (apply skills).

Compose and write two original short sentences (e.g., about self or daily routine).
Present

Provide prompts (My name is..., I like to...).

Practice

Brainstorm verbally; teacher models simple sentence structure. mary is a girl
Produce

Independent writing; exchange papers for peer feedback on legibility and spacing.

Content tips
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Encourage short complete sentences (subject + verb); start with a capital, end with a full stop.
Suggested Teaching and Learning Materials

e  Whiteboard/chalkboard and markers/chalk

o Large sentence model charts/flashcards

e Lined paper with baseline/midline/topline guides or handwriting worksheets

e Pencils, erasers

o Finger-spacing aids (small sticks) or spacing-box worksheets

e Visual aids showing correct vs. incorrect spacing and letter formation

ol Expected Standard

e Sentences in manuscript form written accordingly

O

e Practical demonstration: Ongoing observation and immediate corrective

Assessment

feedback during Present and Practice.

e Written assessment: copying model sentences and composing two original

sentences in manuscript form.

e Project-based tasks timed practical demonstration, peer review using a checklist
(letter formation, spacing, capitals, punctuation and legibility). Use a book to score
letter shapes, size consistency, spacing, capitalization, end punctuation and overall

readability.

@ Summary / Wrap-up
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Review

e Manuscript letter formation, baseline/midline/topline, spacing between words,

capitalization, punctuation, and composing short sentences.
Reflection

e Ask learners what new handwriting skill they gained and one way they will use it (e.g.,

filling forms and writing notes).

2.10 Composition: Writing

Introduction

Overview
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This topic covers composition skills with emphasis on drawing as a means of expressing ideas,
free drawing, planning, selecting materials, and using basic elements (line, shape and colour,
space) to communicate meaning. Drawing supports visual thinking, aids communication when
language is limited, enhances creativity, and is useful for everyday tasks (planning, explaining,

writing class exercise).

@ General Competence(s):
Creativity and Innovation

o Communicate one’s ideas to others.
Critical thinking

e Ask simple questions
Problem Solving

e Use knowledge of the alphabet

“ Hook:

Show a simple picture (e.g., a crowded street scene) and ask: “What story does this picture tell?

How would you show your own idea with a drawing?”

o Composition Arrangement of elements in a drawing to convey a

Key Terms / Words / Vocabulary

message or effect.

[95]



e Free drawing Drawing based on one’s own ideas without strict

guidelines.

e Line Mark connecting two points; basis of shape and
contour.

e Shape An enclosed area defined by lines or color (e.g., circle,
square).

e Form Three-dimensional quality or illusion of volume.

e Color Hue used to create mood, emphasis or realism.

e Space Area around, between, or within objects
(positive/negative).

e Texture Visual or tactile surface quality (smooth, rough).

o Proportion Relative size of parts to each other.

e Perspective Technique to show depth and distance.

o Concept/sketch Initial quick drawing to plan ideas.

o Caption Short text that explains a drawing.

Sub-Topic 2.10.1 Drawing

Introduction:

This subtopic focus on using drawing to communicate ideas clearly: planning (sketching),
choosing elements (line, shape, color), composing the page and adding simple labels or

captions if needed.
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I Specific Competence

2.10.1.1 Communicate ideas through drawing

X

Activity 1

Learning Activities

Drawing pictures about their own ideas (Free drawing)
Present

Show examples of simple drawings that tell a story or convey an idea. Discuss elements (subject,

background, key details).
Practice

Learners brainstorm ideas individually or in pairs, make quick thumbnail sketches to plan

composition.
Produce

Learners create a finished free drawing based on their chosen idea.

Content tips

Start with light pencil sketches (stick figures, basic shapes).
e Use rule of thirds or central placement to compose.
o Emphasize clarity over detail—bold key elements.

e Add simple captions or labels if meaning may be unclear.
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o Encourage experimentation with scale and placement to show importance.
Activity 2
Using elements to communicate mood or information

Redraw a chosen idea varying one element (color, size or perspective) to change meaning or

emphasis.
Present

Demonstrate how color or size emphasizes mood or importance (e.g., large red object draws

attention).
Practice

In pairs, learners choose an idea and create two versions: neutral and emphasized (e.g., calm vs.

active scene).

Produce

Individual display of both versions with brief oral explanation.
Content tips:

e Warm colors (red/orange) feel active; cool colors (blue/green) feel calm.
e Bigger elements read as more important.

e Simple perspective cues (overlap, smaller distant objects) create depth

Activity 3
Communicating practical ideas (labels, signs, or simple diagrams)
Task

Create a drawing that communicates a practical message (e.g., a simple map to the classroom, a

“No littering” poster, or steps of a task).
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Present

Show examples of instructive drawings (diagrams, posters) and discuss clarity and use of labels.
Practice

Learners plan what information is essential, sketch layout and add labels/captions.

Produce

Final drawing aimed at a specific audience; peer feedback focusing on clarity of message.
Content tips:

e Identify the audience and key message first.
e Use arrows, numbers or short captions to guide the viewer.

e Keep symbols simple and consistent.

3.2 Suggested Teaching and Learning Materials

Paper (plain and grid), sketchbooks

Pencils, erasers, sharpeners

e Colored pencils, crayons, markers or watercolors
e Rulers, compasses (for simple shapes)

o Example pictures, posters, simple diagrams

e Visual prompts (photos, objects) for inspiration

o Display board or space for gallery/peer review

%

- Expected Standard

Ideas communicated through drawing appropriately

O

Assessment
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e Practical demonstration: Observe brainstorming and sketching; give immediate

feedback during Practice (clarity of composition, use of elements, labeling).

o Written assessment: Evaluate finished drawings against criteria: clarity of idea,
effective composition, appropriate use of elements (line/shape/color/space), use of

labels/captions, and creativity.

e Project-based tasks (poster, map, diagram), practical demonstration (explaining
drawing to peers), peer review using a simple book,(idea clarity, composition, use

of elements, labels, overall effectiveness).

@ Summary / Wrap-up

Review

e Generating ideas, sketching/planning, composition elements (line, shape, color and space),

using emphasis and labels to communicate clearly.
Reflection

e Ask learners what new drawing skill they gained and one place they will use it (e.g., making

a poster, explaining a process, designing a simple plan).

2.10 Composition: Writing

Introduction
Overview

This topic covers composition with emphasis on punctuation (capital letters, full stops) and

practical writing application. Correct punctuation aids clear written communication in everyday

life
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(Instructions) and supports literacy.

@ General Competence(s):
Communication
o Express oneself clearly and effectively
Analytical thinking.
o Identify patterns
Digital Literacy
e Develop simple eye-hand coordination with digital devices
Problem solving

e Use knowledge of the alphabet to form new words

n Hook:

“Why is it important to use a capital letter and full stop in a sentence?”

o Capital letter A large form of a letter used at the start of sentences

Key Terms / Words / Vocabulary

and for proper nouns.
o Full stop A punctuation mark (.) signaling the end of a sentence.

e Sentence A group of words expressing a complete idea, beginning
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with a capital letter and ending with a full stop.

e Proper noun Name of a specific person, place, or thing that takes a
capital letter.

e Common noun General name for people, places, or things (not
capitalized unless at sentence start).

e Punctuation Symbols used to clarify meaning and structure in
writing.

e Terminal punctuation Marks that end sentences (full stop, question

mark, exclamation mark).

Sub-Topic 2.10.2 Punctuations

Introduction:

The subtopic is a focused overview on recognizing and using capital letters and full stops correctly

in short written texts to create clear, complete sentences.

I Specific Competence(s)

2.10.2.2  Identify and use punctuation marks

K

Activity 1

Learning Activities

Identifying full stops, capital letters
Present

Teacher discusses what makes a complete sentence.
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Show examples and non-examples. Elicit prior knowledge (where sentences start/end). For

example, A boy is sweeping.
Practice

e A teacher displays chart with sentences.
e Learners work in pairs to identify capital letters and full stops.

e Teacher gives feedback by checking
Produce
Individually rewrite 2 - 3 simple punctuated sentences.
Content tips:

e Sentences express complete thoughts.
e Every new sentence begins with a capital letter and ends with a full stop (unless it’s a
question/exclamation).

e Proper nouns are always capitalized.
Activity 2

e Punctuation using capital letters and full stops.
Present

e Introduce rules for capitalizing names, days, months, and the first word of sentences with

examples. (Mulenga was born on 215 March, 2018.)
Practice

e Flashcard or sorting activity: learners sort words/phrases into “capitalize” or “don’t
capitalize” piles in small groups.

e Teacher gives corrective feedback.
Produce
e Make 2-3 simple sentences about themselves (name, home and school), ensuring capitals

and full stops are correct.
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Content tips

e Capitalize the first word of direct quotations when they begin a sentence.
e Titles and headings often use capitals (context-based).

e Consistency matters in formal writing.
Activity 3
Punctuating short texts for real-life purposes
Present

Show examples of short real-life texts demonstrating correct punctuation. (Come here. This is

Mary.)
Practice

e Teacher to give learners work which need to be punctuated.
e In pairs, learners corrects provided sentences or short messages with missing capitals/full
stops.

e Teacher provides immediate feedback.
Produce

e Individually write a short real-life sentence with correct punctuation. For example, (7 like

nshima, I love you.)

Content tips:

e Punctuation affects meaning and tone of a sentence

e A proper noun always starts with a capital letter.
Suggested Teaching and Learning Materials
e Printed charts with unpunctuated and partially punctuated texts.
o Flashcards for capitalization rules (names, days, months).

e Chalkboard for demonstrations.
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“Expected Standard

e Punctuation marks identified and used correctly.
Q Assessment
[ ]

Practical demonstration: observe pair/group tasks, review learners’ edited charts

and provide corrective feedback.

e Written assessment: short written test where learners punctuate five short
unpunctuated sentences and write two original sentences with correct capitalization

and full stops.

e Project-based tasks; (e.g., produce a short application sentence or message),

practical demonstrations (peer reading of written work), and written assessment.

@ Summary / Wrap-up

Review

Every sentence begins with a capital letter and ends with a full stop (when declarative), and proper

nouns are capitalized.

Reflection

Ask learners what new skills they have gained and how they will use them (job applications,

emails, forms).
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2.10 Composition: Writing
Introduction

Overview

This topic focuses on developing learners’ ability to write clear and meaningful compositions.
Learners will understand how sentences are formed and how they are used to express ideas. The
topic introduces key concepts such as words, sentences, punctuation, and correct writing structure.
Special attention will be given to writing and copying simple sentences correctly, as this forms the

foundation of good composition writing.
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Understanding composition is important in real-life situations such as:

o Sending text messages

o Communicating clearly at school and in the community

Strong writing skills help learners express their thoughts confidently and effectively.

@General Competence(s)

Communication

o Express themselves clearly and effectively

o Demonstrate good listening, speaking and writing skills
Creativity and Innovation

o Communicate one’s ideas to others

o Communicate one’s ideas to others
Critical Thinking

e Ask simple questions

Digital Literacy

e Develop simple eye-hand coordination with digital devices
Analytical Thinking

o Identify patterns

Problem Solving
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e Use knowledge of the alphabet to construct new words

e  “Have you ever written a message that someone failed to Sunderstand? “Why is it

important to write clear and correct sentences?”

Allow learners to share experiences. Guide them to understand that correct sentence writing

improves communication in everyday life.

Key Terms / Words / Vocabulary

Sentence A group of words that expresses a complete idea.
Word A single unit of language that has meaning.

Composition A piece of writing made up of sentences.

Capital Letter A big letter used at the beginning of a sentence or proper

name.
Full Stop (.) A punctuation mark used at the end of a statement.
Copying Writing something exactly as it is shown.
Punctuation Marks used in writing to separate sentences and clarify meaning.

Sub-Topic 2.10.3 Sentences

Introduction

The sub-topic introduces learners to simple sentences. Learners will learn how sentences are
structured and how to copy those sentences correctly using capital letters and full stops. A sentence

starts with a capital letter, ends with a full stop and has a complete meaning.
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Note: Proper nouns will always start with a capital letter at beginning, in the middle and at the

end of a sentence.

[

Specific Competence

2.10.3.1 Copy simple sentences.

XK

Activity 1

Learning Activities

Copying Given Sentences (The house is big...)

Present
Write sentences on the board, for example:
e The house is big.

e Ilive in Chingola town.

e The baby is crying.

Ask:

o How did the sentences begin?

e What is at the end of the sentence?

e Which sentence has a word that start with a capital letter in the middle?
Explain clearly:

o Every sentence begins with a capital letter.
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o Every sentence ends with a full stop.
e A sentence must make sense.

e Proper nouns always starts with a capital letter

Practice

e Learners copy 3—5 sentences from the board into their books.
e Teacher moves around giving support.
e Pair learners to check each other's work.

e Provide immediate feedback.

Produce

Learners independently copy new sentences written on flash cards without assistance.
Example:

e The sun is hot.
e My mother cooks food.
e The dog is barking.

Learners submit books for checking.

Content Tips

e A sentence expresses a complete thought.
o Capital letters signal the beginning of a new idea.
o Full stops marks the end of a sentence.

e Neat handwriting improves readability.

Activity 2

Playing cards and sentence building games (set of playing cards, answer cards, sentence
holder...)

Present

e Show word cards: The / boy / is / running.
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e Mix them up.
e Ask learners to arrange the words in correct order.

e Explain:

Words must be arranged properly to form a sentence.

Sentences follow logical word order (Subject + Verb + Object).

Practice

¢ Divide learners into small groups.

e Give each group a set of word cards.

e Learners arrange words to form correct sentences.
e Groups read their sentences aloud.

e Teacher gives feedback.

Produce

Each learner writes 2 simple sentences formed from the card activity individual.

Example:

e The girl is singing.
e The farmer grows maize.

e Call Mary.

Learners read their sentences aloud.

Content Tips

e Sentences often follow Subject + Verb + Object structure.
e Word order affects meaning.

e Creativity can be used to form different meaningful sentences.

Activity 3
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Copying Sentences from the Chalkboard
Learners copy simple sentences correctly from the chalkboard.

Present

e The teacher writes a short simple sentence on the board (e.g., The dog runs.).
e The teacher reads the sentence aloud, pointing to each word.
o Demonstrates correct spacing, letter formation, and punctuation.

Practice

e Learners read the sentence together with the teacher.
o Learners trace the sentence in the air or on desks.
e Learners begin copying into their exercise books with guidance.

Produce

e Learners independently copy the sentence into their books.
e Learners check their work by comparing with the board.
e A few learners read aloud what they have written.
Content Tips:
e A sentence is a group of words that expresses a complete idea.
o Sentences begin with a capital letter and end with a full stop.
e Words in a sentence are separated by spaces.
o Correct copying improves writing accuracy and memory.
Activity 4
Copying Sentences from Flashcards
Learners copy simple sentences from flashcards.

Present
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e The teacher shows a flashcard with a simple sentence (e.g., I see a cat.).
e Reads the sentence aloud and explains unfamiliar words.
o Points out capital letters and punctuation.

Practice

e Learners repeat the sentence.
e Learners trace over dotted or faint sentences (if provided).
e Learners begin copying with teacher support.

Produce

e Learners independently copy sentences from different flashcards.
e Learners exchange books and check each other’s work.
o Learners read their sentences aloud.
Content Tips:
o Copying helps learners develop handwriting and spelling skills.
e Letters should be written using correct formation and direction.
e Repetition supports memory and confidence in writing.

o Reading what is written reinforces meaning and understanding.

Activity 5
Copying Sentences from Picture Prompts
Learners copy simple sentences related to pictures

Present
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e The teacher shows a picture (e.g., a boy eating).
e Writes a matching sentence on the board: The boy is eating.
e Reads the sentence and links it to the picture.
Practice
e Learners describe the picture orally.
e Learners read the sentence together.
e Learners trace or begin copying with teacher guidance.
Produce
e Learners independently copy the sentence into their books.
e Learners match other pictures with given sentences and copy correctly.
e Some learners say the sentence before writing it.
Content Tips:
o Pictures help learners understand sentence meaning.
e Sentences describe actions, objects, or people.
o Linking images with words improves comprehension and recall.

e  Writing what is understood improves language development.

Suggested Teaching and Learning Materials

e Chalkboard/Whiteboard
o Markers/Chalk
o Sentence flash cards

e Word cards
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o Exercise books
o Chart showing sentence structure
e Manila paper

e Exercise books

l Expected Standard

-

e Simple sentences copied correctly.

O

Practical demonstration: Observe learners while copying. Check correct use of capital letters
and full stops. Listen during group sentence building. Teacher to provide immediate corrections.

Assessment

Written Assessment: Provide 5 simple sentences for learners to copy correctly. Learners
arrange word cards into correct sentences.

Project-Based Task: Learners create a short paragraph of 3 simple sentences and copy it neatly.

Assessment should measure:

e Correct spelling
e Proper use of capital letters
e Correct punctuation

e Neat handwriting

@ Summary / Wrap Up

Review

e  What must a sentence begin with?

¢ What must it end with?
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e Why is correct sentence writing important?

Reflection

e What new skills have you learned today?

o How will you use correct sentence writing in your daily life?

Encourage responsces such as:

e Writing messages clearly
e Communicating confidently
e By reminding learners that mastering simple sentences is the foundation of strong

composition writing.

APPENDIX I: SAMPLE LESSON PLAN
LESSON PLAN

NANGA SPECIAL SCHOOL
Teacher Wamunyima Emmy M

Subject Zambian Language
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Teacher Wamunyima Emmy M
Grade ID Level 2

Date 27/03/26

Time 08;00-08:30

Duration ; 30Minute

General Competence

Express themselves clearly and effectively; communicate ideas confidently.
Specific Competence

2.1.1.1 Tell and listen to stories

Key Items/Vocabulary
Word Meaning

Story A series of events

Character A person or animal in a story
Setting ~ Where and when story happens
Event Something that happens
Beginning First part

Middle  Main part

Ending  Last part

Listen Pay attention carefully

Retell Tell again in your own words
Sequence Correct order of events

Rationale: In this lesson, learners will learn how to listen to and retell stories, they will acquire

listening and speaking skills through discussions, pair and group work. This is the first
lesson of topic one in a series of five.

Prior Knowledge: Learners may already know stories and able to retell
References: Zambian Language ID Syllabus, Zambian Language ID Module page 15
Learning Environment: Natural Environment: Classroom

Artificial Environment: Under the tree
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Teaching Materials

e Story cards

e Pictures

o Flashcards

e Chalkboard
Printed story

EXPECTED STANDARD

Stories told and listened to accordingly

LESSON PROGRESSION
STAGE TEACHER ACTIVITY LEARNER ASSESSMENT
ACTIVITY CRITERIA

INTRODUCTION | Asks: “Have you ever told a | Learners share Learners share

(Hook) story?” “What is your briefly correctly

favourite story?”

PRESENT * Explains what a story is * Listen Learners listen

(characters, setting, events) attentively attentively
* Explains importance of * Observe and
listening follow the story
* Reads a short story (e.g.,
Kalulu and the Tortoise)
slowly and clearly
PRACTICE * Asks guided questions: * Answer Learners give
— Who are the characters? questions in responses
— Where did the story pairs/groups accordingly
happen? * Discuss story
— What happened first, next, | elements
and last? * Share ideas with
* Organizes learners into peers
pairs/groups to discuss
answers
PRODUCE * Retell the story | Learners retell the
* Instructs learners to retell independently in | stories correctly
the story individually own words
* Guides learners to include:
characters, setting, and
correct sequence (beginning,
middle, ending)

HOME WORK e Teacher asks Learners retells Confidence
Learners to go and different stories Sequence in their
listen to different listened to at story telling.
stories at home and homes.
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come and tell the
class the following

day.
CONCLUSION Summarizes lesson: stories Learners listen Quick oral
have beginning, middle, and | and respond to questions
ending summary

questions

LESSON EVALUATION:

Learners were able to acquire listening and speaking skills with less difficulties, two of them
need remedial work. Teacher to give remedial work to assist the learners.
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